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Abstract : 
This research aims to examine the difference of students’ learning outcomes as an 
effect of achievement motivation in writing an English Essay through film-assisted 
inquiry-based learning method. It was a quasi-experimental research non-equivalent 
control group design which implemented into two different parallel classes. They are 
experimental group and control group, in which seventy two students were accepted 
as subject surveyed through cluster random sampling technique. Data of students’ 
learning outcomes collected through pre-test and post-test. While data of students’ 
achievement motivation level collected through questionnaire. The data of pre-test 
was taken before treatment, used to determine students’ variance, whereas post-test 
data was taken after treatment entirely finished to examine students’  learning 
outcomes differences. Data analysis using SPSS 22 with ANOVA Factorial 2x2 (two- 
way ANOVA. The hypothesis testing was conducted in 5% of significance level. The 
result of data analysis indicates that the p-value of t-counted is 0.000 lower than 
0.05(˂0.05). It can be interpreted that there is a significant difference of learning 
outcomes between the students who have a high achievement motivation and those 
who have low one in writing an English essay through film-assisted inquiry-based 
learning method. Moreover, the students with high achievement motivation have 
better achievement than the students with low achievement motivation. 
Keywords : High, Low, Achievement Motivation, Essay 
 
Abstrak : 
Penelitian ini menguji perbedaan hasil belajar antara pebelajar yang memiliki 
motivasi berprestasi tinggi dan pebelajar yang memiliki motivasi berprestasi rendah 
dalam menulis esai berbahasa Inggris melalui metode Inquiry based Learning 
berbantuan film. Penelitian ini menerapkan desain penelitian eksperimental semu 
dengan teknik cluster random sampling untuk menentukan sampel. Tujuh puluh dua 
orang terpilih sebagai subjek yang diteliti. Data hasil belajar diperoleh dari Tes awal 
dan tes akhir. Data mengenai tingkat motivasi berprestasi diperoleh melalui 
instrumen motivasi berprestasi. Analysis data menggunakan SPSS 22 dengan 
ANOVA 2 x 2. Uji Hipotesis ditetapkan taraf signifikansi pada 0.05. Hasil analisis data 
menunjukkan bahwa  nilai P dari t-hitung 0,000 lebih rendah 0.05. Ini berarti ada 
perbedaan yang signifikan antara pebelajar yang memiliki motivasi berprestasi tinggi 
dan pebelajar yang memiliki motivasi berprestasi rendah dalam menulis esai melalui 
penerapan metode Inquiry based learning berbantuan film. Dengan demikian 
pebelajar yang memiliki motivasi berprestasi tinggi memperoleh hasil belajar yang 
lebih tinggi dari pada pebelajar yang memiliki motivasi berprestasi rendah.  
Kata Kunci: Tinggi, Rendah, Motivasi Berprestasi, Esei. 
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INTRODUCTION  
In the era of 4.0, the implementation of pedagogy in instructional process 
is an inevitability. However, the successfulness of the instructional can be 
affected by other aspects or variable on students’ learning outcomes. One of 
aspects that can influence the instructional process is achievement motivation. 
Each student has different level of achievement motivation, with low level 
achievement or high level achievement motivation.  
Research that is related to the influence of achievement motivation on 
student learning outcomes has been carried out by many experts, one of which 
is (Iswanti, 2020) states that there is a positive correlation between achievement 
motivation and the role of parents with learning achievement. Meaning that the 
higher motivation and the role of parents, the learning achievement tends to be 
higher too. 
Another study that also tested two interacting variables, namely 
academic ability and achievement motivation as moderating variables, was 
carried out by (Manesa, 2012). The results showed that 1) there was a significant 
interaction between academic ability and achievement motivation on learning 
outcomes, 2) there was a significant interaction between learning strategies , 
academic ability, and achievement motivation on learning outcomes. 
 Bayram, Oskay., Erdem, & Ozgur, (2013) had conducted a research 
related to the effect of the inquiry-based learning method on student 
motivation. The results of the research indicated that the learner orientation 
objectives were extrinsically developed after the application of the IBL method. 
Thus, the IBL method can increase students’ motivation and can influence 
positive attitudes towards science learning. 
Furthermore, (Usman, 2017) had also conducted a study on the effect of 
achievement motivation on learning outcomes to write descriptive paragraphs 
in English through the group work method assisted by video media. The results 
of the research indicated that students who have high achievement motivation 
get high learning outcomes and vice versa. Moreover, Kholisiyah, Rukayah, & 
Indriayu (2018) had a research on achievement motivation of outstanding 
students in learning writing at primary schools. Her finding is good since it was 
supported by individual and enviroments factor. 
   The description above can be interpreted that the success of learners to 
achieve high scores are determined by the level of motivation, individual and 
environment factor. Beside this success was obtained from the willingness and 
hard work of the students. 
Therefore, to prove and addressed the gap, it is crucial to conduct a 
research on the significance difference of a high achievement motivation and 
low achievement motivation as an effect on students’ learning outcomes in 
learning writing an English essay through film- assisted inquiry-based learning 
method. 
Motivation derives from Latin movere means   (move). It is a move from 
someone’s inside caused by a desire to achieve something. Therefore, people is  
not ware starting to do the tasks, keeping to continue to do the tasks, and 
helping themselves to finished it (Dale, Paul, Judith, & Ellys, 2012).   
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(Sardiman, 2012) states that motivation derives from Motif means a 
powerful to encourage someone to do something since motif is the driving force 
within a person to carry out certain activities in order to achieve something he 
aspires to. Likewise, the meaning of the word motif stated by (Uno, 2012) states 
that it can be interpreted as the power contained in an individual, which causes 
the individual to act. Starting from the word motif, motivation can be 
interpreted as a driving force that has become active or, motivation is a strong 
encouragement from within a person to get something that is needed and 
desired.  
(Brown, 2001) defines that motivation consists of two parts, namely: a) 
because of the objective factors, b) effort to be achieved towards what is desired.  
(Donald, 1959; Sardiman, 2012) state that motivation is a change in strength in a 
person that is marked by the emergence of feelings and is preceded by a 
response to a goal. Furthermore, (Lang & Evans, 2006; Woolfolk & 
Shaughnessy, 2004) states motivation is an internal state that arouses, direct, 
and maintains behaviours or in other words motivation is something that arises 
from within that stimulates, moves, and maintains behaviour. 
The definition of motivation above is supported by (Uno, 2012)states that 
motivation is an impulse that comes from the goal to be achieved so that it 
moves someone to behave or mentally encourage someone as a member of 
society. It is also different from what had stated by (H. D. Brown, 2001) with a 
definition based on human behaviour, that motivation is the anticipation of 
reinforcement. Furthermore (Harmer, 2007) states that motivation is an internal 
stimulus that encourages someone to do something to achieve what is needed 
or desired. 
Understanding the meaning of motivation in the paragraph can also be 
interpreted as meant by intrinsic motivation or motivation that grows from 
within is a strong impulse that grows from within a person based on needs and 
desires which himself is a gift without having to be given from outside. This 
statement is also supported by (Dale H et al., 2012) that intrinsic motivation 
refers to motivation that involves oneself in an activity because of the value or 
benefit of the activity itself. The activity itself is an end goal. Individuals who 
are intrinsically motivated enjoy doing these tasks, while extrinsic motivation is 
a willingness to do something based on outside influences, for example the 
school curriculum, teachers, parents and the learning environment, or a 
willingness based on the giving of gifts such as money, smart hand phones, 
high scores or positive feedback (Brown, 2001).  
Furthermore, (Dale H et al., 2012) state that extrinsic motivation is a 
motivation to involve oneself in an activity as a way to achieve a goal. 
Extrinsically, motivated individuals perform tasks in the belief that they will 
receive a reward, praise from the teacher, or avoid punishment. In connection 
with encouragement and efforts to achieve something that is needed and 
desired with hard effort, it can be interpreted as achievement motivation. 
(Zhao et al., 2018) define achievement motivation is the theory of 
personality in which he or she enjoys to do a challenging assignment without 
any force extrinsically.  
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It is in line with (Usman, 2017) state that Achievement motivation is the 
willingness and hard effort to achieve something that is needed and desired, 
whether they arises from within a person or because it is influenced from 
outside oneself. (McClelland, 1993) states that the motivation for achievement is 
the desire to carry out tasks according to the highest standards (excellence) or 
the desire to succeed, succeed in an atmosphere of competition or achievement 
motivation is a drive from within a person to overcome all challenges and 
obstacles in an effort to achieve goals.  
Meanwhile, (Riswanto & Aryani, 2017) state that achievement 
motivation is  a process by which someone has an expectation to achieve his or 
her goal with their own hard effort or it is an expectation to gain satisfaction in 
mastering difficult challenges and performance. If the goals are achieved, he or 
she will be satisfied and give praise to himself, otherwise he will feel 
disappointed.  In other words, achievement motivation is one of the 
impulses that arise from within a person to achieve the highest possible 
achievement. 
Higher motivation to learn is usually occurred in group work. This 
happened in a study of university students who prefer to learn and write 
English essay in the classroom than go outside in a break time since they feel 
free to continue finishing their task or to stop. In other words, students who are 
in the work group as part of the IBL method feel that they do not need to 
choose whether to go out to play or continue to do the tasks assigned to their 
group, because they feel as if they have played in the group even though there 
are tasks to be completed. Peer interaction and positive feelings about making 
decisions for the learners themselves are factors that motivate students to 
participate in groups.  
The results of other studies reveal that high school students gain greater 
benefits and show deeper motivation to learn concepts when they are in IBL 
learning rather than learning individually (Nichols & Miller, 1994; Santrock, 
2011). 
The urgent of this research is to find out the accurate information in 
terms of the effect of a high achievement motivation and low achievement 
motivation on students learning outcomes in learning writing an English essay 
through film- assisted inquiry-based learning method. This finding is also to 
enrich the knowledge of the reader about   the significance difference of the 
effect of high achievement motivation and low achievement motivation on 
students’ learning outcomes in writing an English Essay. 
 
RESEARCH METHOD  
The method of this research is a quantitative, quasi-experimental 
research with pretest and posttest design for both control and experimental 
group. The participants of this research consist of four parallel classes. Each 
class has 36 students or the total number of the students are 144 (one hundred 
and forty four). However, only two classes were selected through cluster 
random sampling. Experimental group were taught by applying film-assisted 
inquiry-based learning method while control group were taught through text 
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book-assisted individual work. Quetionnaire was applied to find out the data of 
students’ level of Achievement motivation before the treatment conducted.  
 
Instruments of Research 
The instruments used in this research were tests and questionnaire. The 
test consist of two, they were pretest and posttest. The pretest was given to both 
experimental and control group before treatment, and posttest was given to the 
two groups after conducting treatment. While questionnaire used to collect data 
of low and high achievement motivation, and their effect toward students’ 
learning outcomes. Questionnaire of achievement motivation used to collect 
data was developed by (Degeng, 1991). It was deal with 14 questions that must 
be answered by the students of experimental and control group. Moreover, it 
was used to find out information on a problem simultaneously and 
concurrently (Tuckman, 1999). Furthermore, (Sutoyo, 2012) states that 
questionnaire as an instrument to find out information through a number of 
written questions and statements of factual data, or an opinion that closed 
related to respondents. 
 
Validity and Reliability of Instrument 
The questionnaire which provided for respondents must have a high 
validity and reliability. It can be proved through the used of test to measure 
what actually must be measured (Purwanto, 2012) Even though, it is used in 
different time and place, it still has remain the equal result (Darmadi, 2011; 
Purwanto, 2012; Usman, 2017). To find out the validity of 14 items of 
achievement motivation questionnaire, it was used Product Moment 
Correlation formula which developed by Pearson and supported by SPSS 22 for 
window. Instrument validity test can be stated valid if the value of significant is 
lower than 5% or alpha coefficients (α< 0.05). The result of achievement 
motivation instrument validity test of the experimental group was the value of 
significant was lower than 5% or alpha coefficients (α<0.05). So, the 14th items 
of achievement motivation questionnaire were valid. Otherwise, instrument 
reliability test was stated reliable, if the value of alpha coefficients was greater 
than 0.60. 
 The result of achievement motivation instrument reliability test of the 
experimental group was alpha coefficients 0.704 or it was between 0.70 – 0.90. It 
meant a number of alpha coefficients were greater than 0.60. It indicated that 
the achievement motivation instrument test that consists of 14 items had a high 
reliability.  
Moreover, the result of achievement motivation instrument test of the 
control group was the value of significant is lower too than 5% or alpha 
coefficients (α< 0.05). So, the 14th items of achievement motivation 
questionnaire were stated valid too and the result of achievement motivation 
instrument reliability test was alpha coefficients 0.740 or the scores between 0.70 
– 0.90. it meant that a number of alpha coefficients were greater than 0.60. It 
showed that the instrument of achievement motivation that consists of 14 items 
which applied at control group had a high reliability. 
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Analysis of Data 
Data were gathered through tests analyzed statistically by applying 
ANOVA (the analysis of variance) or two-way factorial (2 x 2). The testing null 
hypothesis was conducted at 5% of significant level or α = 0.05. All the analysis 
of data were computed through SPSS 22 for window. To find out the significant 
difference in low and high achievement motivation of students’ learning 
outcomes, it was applied: 
There is a significant difference between both group of students’ learning 
outcome if the value of significant ANOVA test was lower than 5% or Sig. 
<0.05.There is no significant difference between both group of students’ 
learning outcome if the value of significant ANOVA test was greater than 5% or 
Sig. > 0.05. In applying ANOVA, one must be considered. The variant between 
each group must be equal or homogeneous. The testing of this assumption used 
Levene’test of equality of error variances. The variances are homogeneous if the 
significant value (Sig > 0.05), while to find out the assumption of normality of 
ANOVA two way result, The testing of this assumption used Kolmogorov- 
Smirnov Test. The result has spread normally if the value of Z-test is greater 
than 0.05 or Sig. >0.05. If the two of ANOVA assumption fulfilled, the result of 
ANOVA two way can be applied and interpreted. 
 
FINDINGS AND DISCUSSION 
A. Achievement Motivation Variable 
Achievement   motivation   variable   was   measured   by standardized 
achievement motivation questionnaire, where the test results consist of 14 valid 
and reliable question items that based on the validity and reliability test result 
using Person’s Correlation Product Moment or Alpha Cronbach. Based on the 
test result validity of achievement motivation questionnaire on the 
experimental class, it is concluded valid because of the sig. < 0.05 (α 5%). 
Achievement motivation questionnaire on the experimental class also had high 
reliability because Cronbach’s alpha 0.704. It was between 0.70-0.90, while the 
test result validity on the control class had the same score which was, 0.05 (α 
5%) meant that all the items are valid and it had high level reliability since the 
value of Cronbach’s alpha 0,740 or it was between 0.70-0.90. Based on the 
finding, it can be concluded that the instrument of achievement motivation is 
feasible to be applied. The following table describes the results of achievement, 
motivation variable measurements on each observed class. As illustrated in 
Table 1. the class of IBL has learners with low achievement motivation and  
students with high achievement motivation, while there are 4 students with low 
motivation and 19 students with high achievement motivation in individual 
work group .The following table presents the difference of post-test data 
between students with high and low achievement motivation. 
Table : 1 Description of Achievement Motivation Variables  
 
Class 
Low Motivation High Motivation  
Total F F 
IW 4 32 36 
IBL 4 32 36 
Total 8 64 72 
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As illustrated in Table 1, the class of IBL has 4 learners with low 
achievement motivation and 32 students with high achievement motivation, 
while there are 4 students with low motivation and 32 students with high 
achievement motivation in individual work group. The following table presents 
the difference of post-test data between students with high and low 
achievement motivation.  
Table : 2 Post-test Differences between Students with High and Low 
Achievement Motivation  
Achievement 
Motivation 
N Mean Std.Deviation Tcount 
Sig.(2-  
tailed) 
Posttest        High 
 














Total 72 87.0000 2.68328   
  
 
Table 2 reports the learners’ post-test mean scores with low achievement 
motivation are 83.500 and high achievement motivation is 84.094. Based on P-
value 0.000 (< 0.05), it is concluded that there is a significant difference between 
learners’ post-test mean scores with low and high achievement motivation. The 
learners with high achievement motivation have higher  
 
B. The Difference of Achievement Motivation Level Effect toward Learning 
Outcomes 
The hypothesis is being tested in this research is the effect of 
achievement motivation toward students’ learning outcomes that in detail 
explained as follow  
Ho: There is a significant difference in learning outcomes of writing 
English Essay between students with high achievement motivation and 
students with low achievement motivation. 
Hi: There is a significant difference in learning outcomes of writing 
English Essay between students with high achievement motivation and 
students with low achievement motivation. 
This research classified motivation into two groups; low and high. The 
number of students with high achievement motivation is equal to the number 
of students with the low motivation that is 32 students. 
Based on statistics, F-value 0.699, with α value 0,793˂ 0.05, then, it can be 
interpreted that there is a significant learning outcomes difference between 
students’ group with low and high achievement motivation in writing English 
Essay. 
The interpretation is that the students with high and low achievement 
motivation result have a difference learning outcomes in writing English Essay. 
Based on the testing hypothesis, the second alternative hypothesis that stated 
there is a significant difference between students with high achievement 
motivation and students with low achievement motivation was rejected and H1 
was accepted. 
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The Overview of Research Findings 
Based on the general description of research result and hypothesis 
testing result, then a summary of the research result can be described as 
follows: there is a significant difference between students with low achievement 
motivation and students with high achievement motivation on learning 
outcomes of writing English Essay, with F value  and α = 0.005 < 0.05. It can be 
interpreted that the difference between high and low achievement motivation 
affects learning outcomes achievement. 
 
The Effect of Achievement Motivation on Students’ Learning Outcomes 
This research successfully presents that achievement motivation has an 
effect on students’ learning outcomes and quite significantly distinguish 
between students with high achievement motivation have high learning 
outcomes and students with low achievement motivation also have low 
learning outcomes. In other words, the data indicates that there is a significant 
difference between a group of students with high and low achievement 
motivation. Students with high achievement motivation’s means score are  84. 
05 and students with low achievement motivation is 83.5, with F value 0.069, 
and the significant level sig 0.793 < 0.05, shows a significant difference between 
the two groups. 
The influence of this condition shows that students with high 
achievement motivation are directly proportional to high learning outcomes 
and vice versa. Several possible causes are; (1) the influence of either IBL or 
individual work learning methods, which means although using different 
learning methods, it is possible for the students to obtain high learning 
outcomes, if they have high achievement motivation and vice versa, (2) 
students with high achievement motivation are disciplined, diligent in doing 
assignments both inside and outside classroom, in other words, they are 
encouraged to do anything that was instructed happily without any fear and 
force because of pressure from their parents. 
These findings are acceptable since many previous studies have similar 
results, as  (Herianto, 2017; Usman, 2017) states that the students’ learning 
outcomes who have high level motivation are significantly different from the 
students’ with low achievement motivation level even they were treated with 
video-assisted group work method or individual method. Based on the mean 
score of the students with high level achievement motivation, they have a high 
learning out comes too and vice versa. 
Furthermore, (Jeffrey & Zein, 2017) conducted a study examining the 
effect of achievement motivation, learning discipline, and learning facilities on 
learning outcomes for Yadika high school students Jakarta, Indonesia. The 
results showed that the three variables of achievement motivation, learning 
discipline, and learning facilities had a significant effect on learning outcomes.  
The same research was conducted by (Tiwa et al., 2018). They found that 
the level of teacher achievement motivation was categorized as good, 
achievement motivation had a direct effect on the work climate of teachers at 
school, and the principal's learning supervision and teacher achievement 
motivation jointly affected the work climate of teachers in school. 
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(Liu & Cheng, 2018) examined the relationship between personal 
excellence and adolescent achievement motivation. Their results show that 
personal identity mediates the relationship between personal excellence and 
achievement motivation, the expectation is that it is a strong internal factor 
influencing the mediated model, increasing the relationship between the 
independent and dependent variables which play a role on the moderator 
variables. There are several variables that influence the association between 
personal grasping and achievement motivation which underscore the 
mechanisms used directly to adolescent growth. 
The results of other studies indicate that high achievement motivation 
has a significant effect on the achievement and improvement of learning 
outcomes. (Kumar, 2015) found that a person's motivation increases when a 
given task gets more difficult at a given point, where the person is not balanced 
with the effort made. Male and female students do not differ significantly in 
their level of achievement motivation. In contrast to (Manesa, 2012) states that 
the effect of students who have high achievement motivation on learning 
outcomes does not differ significantly from students who have low 
achievement motivation. Although the mean data showed that highly 
motivated learners have slightly higher scores, the difference was not 
significant enough to differentiate between the two. 
The same research was also conducted by (Awan et al., 2011) which 
stated that achievement motivation and self-concept were significantly related 
to learning outcomes. A significant gender difference was found in girls. Based 
on the results of this study, it is recommended that teachers use motivational 
strategies to involve students in academic activities in order to improve 
learning outcomes. Furthermore, (Velmurugan & Balakrishnan, 2013) 
conducted research related to achievement motivation, place and family in 
grade 2 high school students. The findings indicated that there is no significant 
difference between students who go to school in rural and urban areas on 
achievement motivation test results. The study also states that there is no 
significant difference between students who come from joint and nuclear 
families on achievement motivation. 
Other research related to achievement motivation was also carried out by 
(Avicenna et al., 2012) who revealed that commitment to organization, work 
culture, and achievement motivation among lecturers, administrative staff, and 
students at Syarif Hidayatulah State Islamic University Jakarta is something 
that most importantly and influences the university to get a strategic position in 
international ranks. 
(Capa et al., 2008) conducted research related to the influence of 
achievement motivation, task difficulties, and achievement difficulties on 
psychology, behaviours, and personal effort. This study showed that the 16 
participants who had high achievement motivation showed better performance 
and had a greater group decrease in frequency than the 16 participants who had 
low achievement motivation, especially when doing difficult tasks. The results 
of this study had a positive impact on the effect of achievement motivation, 
difficult tasks, and achievement difficulties on mobilization efforts. 
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Based on the previous findings, it can be concluded that the success of 
learners to achieve high learning outcomes is largely determined by the level of 
motivation by paying attention to learning principles, one of which is 
achievement motivation which can affect learning outcomes as a form of 
success achieved by every student. Of course, the success achieved is also 
driven by will power and hard work. 
 
5.3 The Effect of the Interaction of Learning Methods and Achievement 
Motivation 
This study found that there was a significant interaction between 
learning methods and achievement motivation on learning outcomes in 
learning English essay writing.  Based on the analysis of research data, it shows 
that the interaction of learning methods with achievement motivation obtains 
an F-count of 0.000 with a sig level. 0.989 ˂ 0.05. These findings indicate that the 
interaction between learning methods and achievement motivation affects 
learning outcomes. In other words, even though the learning method is 
different, students who have high achievement motivation can obtain better 
learning outcomes when compared to students who have low achievement 
motivation. Thus, the IBL method relies on achievement motivation to 
significantly influence the learning outcomes of writing essays in English. 
The findings of this study are in line with the findings of research 
conducted by (Khan et al., 2011) which stated that IBL learning was 
significantly better than students who were taught using traditional methods. 
There is an interaction between the IBL method and the level of achievement of 
learning outcomes where the performance of students who have high post-test 
scores in the experimental class is better than the post-test results of students in 
the control class. This finding means that the IBL method is very motivating 
and effectively applied in the teaching and learning process in the classroom. 
In line with (Frezell, 2018) who examined the effect of IBL on motivation, 
interests, and attitudes of learners in science learning. The findings 
quantitatively show that the IBL method had a significance level of learners 
who disagree with the statement about the importance of public understanding 
and learning about today's scientific endeavours. Another finding was that 
students do not believe that science has all the answers and the main goal of 
science is to develop theories. This can be interpreted as paying attention to the 
need for an understanding of the IBL method and how it can benefit certain 
learners, and also how this method is not effective for other learners or students 
in other environments 
Furthermore, (Metwally et al., 2017) suggest that IBL learning has a 
positive effect on student satisfaction in midwifery majors, motivation, and 
learning outcomes compared to students treated with conventional methods. 
The learning outcomes of the students in the antenatal unit in theory learning 
had higher scores among the group using the IBL method than the control 
group who learned the conventional method. Furthermore, the levels of 
satisfaction and student motivation were higher among the IBL group 
compared to the conventional method group with statistically significant 
differences. These findings indicate that the application of good learning 
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methods will also have a good effect on learning outcomes, satisfaction levels, 
and student motivation. 
Furthermore, (Nabhan, 2017) found that the IBL method that was 
integrated with continuous assessment was effective in proving that it could 
help students improve their essay writing. Therefore, learning using the IBL 
method in the classroom is highly recommended. The application of this 
method is recommended when learning to write is taught at all grade levels and 
in every academic year, so that learners are happy and accustomed to using the 
method. If each student is treated with this method every year and over a 
period of several years, the level of education increases and the mastery of 
essay writing increases as well. It can be concluded that IBL learning can 
improve the learning outcomes of writing essays in English and can be applied 
to any ongoing academic year.  
Another finding was put forward by (Setiawan et al., 2018) that there are 
differences in learning outcomes in the cognitive aspects of students in PPKn 
subjects taught with the Inquiry learning model assisted by M-learning media 
higher with an average score (78.65) compared to the learning outcomes of the 
cognitive aspects of students in PPKN subjects taught using the expository 
learning model with a score of (67.27). The results of the T test show that t-count 
> t-table (5,817> 1.99,547. This finding means that there is a significant effect of 
the Inquiry learning model assisted by M-learning media on the learning 
outcomes of students. 
(Hardianti & Kuswanto, 2017) found that first, there is a significant 
difference in effectiveness between inquiry-based learning level 2 (ILL-2), 
inquiry-based learning level 3 (ILL-3), and inquiry-based learning level 4 ( ILL-
4) in improving the skills process of class X students. Second, inquiry-based 
learning at level 3 (ILL-3) is more effective than inquiry-based learning level 2 
(IIL-2) and inquiry-based learning level 4 (IIL-4) in improving process skills. 
The results of this study indicate that the inquiry-based learning method is 
effective in improving the process skills of high school students in Indonesia.  
(Wachanga & Mwangi, 2004) suggest that in classroom learning, many 
factors affect learning outcomes in addition to learning methods and motivation 
possessed by learners. These factors are the learners must have high morale, 
motivation, and master the science being taught.  
Although learners already have these three things, the most important 
thing is the capacity and difficulty of learners that must be considered, and the 
use of appropriate methods so that these methods can increase student 
achievement motivation. This view is also supported by (Manesa, 2012; Usman, 
2017) that in the learning process in the classroom, teachers need to understand 
the learners' motivation so that they can take action to encourage students who 
have low achievement motivation. Educational institutions need to pay 
attention to students who have low achievement motivation so as not to get 




At-Tarbiyat: Jurnal Pendidikan Islam 
Vol. 04 No. 02 (2021) : 259-272       270 
Available online at  http://jurnal.staiannawawi.c om/index.php/At-Tarbiyat/ article/view/290 
CONCLUSION  
Based on the findings in research regarding the effect of learning 
methods and achievement motivation on learning outcomes of English essay 
writing skills, it can be concluded as follows. 
The learning outcomes of groups that have high achievement motivation 
differ significantly from those of students who have low prestigious motivation, 
both in the Inquiry-Based Learning method and Individual Work. The mean 
data shows that students who have high achievement motivation have high 
learning outcomes, both in Inquiry-Based Learning and Individual Work. 
Likewise, students who have low achievement motivation have low learning 
outcomes, both in Inquiry-Based Learning and Individual Work. Therefore, 
before starting learning in class, teachers must first identify students who have 
high and low achievement motivation by providing achievement motivation 
instruments so that teachers can select the appropriate approaches, methods, 
techniques, and learning media. 
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